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I believe that the longevity of an arts education depends on our ability to keep the conversation rolling by 
asking questions of others and of ourselves. My goal is to equip students with a mindset where problem 
solving is more than a performative task, it is an intellectual gateway that allows them to challenge a 
presented narrative and interrogate the material world. By exploring the inherent hierarchies of objects 
and environments, students learn to understand the root of a problem rather than simply solving the one 
presented to them. This process of discovery is supported by four core pillars that define my pedagogy 
which includes, scaffolded instruction, technical guard rails for safety and agency, cultivation of social 
equity, and an iterative assessment. 

The classroom is a site of critical inquiry and equitable access where technical mastery and conceptual 
development are inseparable. At the foundational level, my primary goal is to foster technical equity by 
ensuring students from all backgrounds feel empowered to manipulate their physical and conceptual 
environments. Practically, this means breaking down large classes into intimate, small-group 
demonstrations to prevent overcrowding and anxiety in the shops. During material introductions, I ask 
every student to physically engage with the mediums by touching, feeling, and participating in the 
process. While my safety protocols, during large machine demonstrations, require every individual to 
successfully operate a machine under my direct guidance before gaining independent shop access. I view 
the studio not solely as a place for fabrication, but as a sanctuary for the creative risk that defines dignity 
within the studio. There is a profound confidence that rises when a student moves past the intimidation of 
material and process and realizes they have the ability to shape their own environment. This is a 
confidence that they are able to carry with them far beyond the studio walls. I see my role as the person 
who holds the door open for that realization by providing a steady presence and technical know-how they 
need to step through.  

My teaching methodology follows a strategic arc that prioritizes formal proficiency as the gateway to 
conceptual work. In introductory units I lead with a formal-forward approach, focusing on fundamental 
elements of design while simultaneously introducing the machines, techniques, and materials of the 
shops. Whether guiding students through the tactile process of pulling plaster molds from clay or 
introducing the industrial rigor of the metal shop through plasma cutting, oxy-acetylene rigs, and foundry 
work, I treat the shop as a laboratory where students can learn the responsibilities of managing a 
collaborative workspace. Central to this is the understanding that safety is not a barrier but a tool for 
creative liberation. From day one I establish that safety, cleanliness, and maintenance are shared 
community responsibilities. I train students to communicate actively across peer groups, whether that 
means looking over a shoulder to offer assistance, coordinating workspace cleanup, or immediately 
labeling and reporting malfunctioning equipment. By instilling this culture of mutual stewardship early 
on, it makes certain the students' metaphorical tool belts are fully stocked before they are asked to tackle 
complex prompts. This is a crucial distinction for first year students who are learning to translate 
formalism or personal narratives into physical form. Once this baseline is established, I introduce 
conceptual elements through project prompts that often involve action, material, or method based 
solutions.  

This progression allows students to see that making is not just about the final object, but about the actions 
and research that lead to its existence. As students advance, I encourage them to push past traditional 
boundaries into the expanded field of sculpture. While my foundations focus on physical material literacy, 
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I explicitly design projects that can scale into digital fabrication, such as translating shape-transcription 
exercises into vector-based designs for CNC routing or laser cutting in intermediate courses. Beyond 
digital tools, I also intentionally build flexibility into my prompts to incubate interdisciplinary practices 
like performance and social practice. Whether supporting a student who transforms a repetition 
assignment into a fully orchestrated wearable-sculpture runway performance, or guiding an installation 
that uses timed kinetics and storytelling to subvert the critique itself, I ensure the studio remains a testing 
ground for contemporary media. Throughout this timeline, I provide material and tool demonstrations that 
align with the specific needs of the project, placing a heavy emphasis on demystifying complex tools to 
break down the intimidation around them. By structuring the studio around these technical guard rails, I 
empower students to move past fear into agency. I have found that matching the instruction speed to the 
specific needs of the class leads to a notable increase in student confidence. This process ensures that 
problem solving remains a gateway rather than a performative task. 

Assessment in foundations context is a continuous, formative dialogue, rather than static judgment. For 
every project I implement two critiques consisting of an in-process critique around the halfway mark and 
a formal critique. To maximize the cross pollination of ideas, I hold daily one-on-one meetings with my 
students, often grouped by their workstations or like trajectories. I act as a visible partner in their process 
where we look at the evolving work together, searching for what is required to bring a concept to life. In 
these moments I encourage students to find the beauty in a mistake and use it to their advantage by 
learning to optimize what might initially feel like a failure students are taught how to harness the 
unexpected. This constant presence cultivates a culture of shared pride where the effort behind the object 
is celebrated as much as the final form. Because foundation critiques are often a student's first, I actively 
coach the class on how to engage, setting clear expectations for professional presentation and analytical 
questions. I openly prepare them for a fluid conversation where I will interrogate their questions but not as 
a personal attack, but to dig beneath the surface to model more enriching lines of discourse. While 
foundations focus on verbal literacy, advanced courses depend on a written component for each project. 
Initially used as a self-review, these reflections evolve into deep-dives into the conceptual meaning of 
method and material choices. Thinking with your hands is one thing, and thinking with words is another. 
It takes both to be an artist. To cement this professional readiness, advanced students are required to 
formally document their work after every critique.   

By contextualizing these discussions within historical and contemporary frameworks, I encourage 
students to see their output as part of a larger dialogue. I believe that an artist-eductor must be 
compassionate, inquisitive, and proactive while maintaining a deep belief in the potential of their students. 
I am all of these things, and I am committed to providing the technical and emotional scaffolding 
necessary for students to thrive. The ultimate goal is for students to emerge as technically empowered, 
responsible citizens who are prepared to contribute meaningfully to their landscape. 


